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ABSTRACT 

Faculty who write textbooks within their disciplines are often frustrated by 
department, college, or university level policies that designate textbooks as 
something other than a traditional scholarly activity Some place textbooks 
under teaching or pedagogical aids while others accept textbooks as a clear­

ly secondary form of scholarly activity Perhaps more problematic are the 
lack of rewards and the imposition of disincentives to author textbooks. This 

paper will ex amine faculty perceptions of the role and value of textbook writ­
ing and issues relating to placement in the personnel review process. 

A student at Penn State University 
wrote an opinion piece in the 
university's Daily Collegian raising 
questions about why a history profes­
sor, highly honored for his teaching, 
was denied a promotion (Houck, 

1994). The professor had taught at 
Penn State for 27 years and won nu­
merous teaching awards, and thus 
one might conclude that the profes­
sor had simply failed to engage in 
scholarship. But the professor cur­
rently had three bestselling books in 
the academic market, including a text 
on Nazi Germany going into its third 
edition, a text titled Western Civiliza­
tion used at more than 600 colleges 
and universities in the United States, 
and a third text on world history. His 
scholarship was not limited to text­
books as he had also published other 
scholarly monographs and articles. 
Either the scholarly monographs and 
articles were not sufficient or his en­

gaging in the activity of writing text­
books negated the value found in his 

other writing efforts. According to the 
student, the message from the univer­
sity was clear:" The original work 
you've done isn't enough and we 
frankly don't value your books. To hell 
with how many books you sell or how 

many undergraduates you teach" 
(Houck, 1994). It could also be added 
to this message that little or no value 
was attached to the number of under­
graduate students around the country 
initially excited about the study of his­
tory and who then chose to pursue 
graduate work and become professors 
of history as a result of reading this 
professor's textbooks (Roediger, 
2004). 

Placing Value

Each year in colleges and univer­
sities around the country, department 
personnel committees review and 
evaluate their colleagues to determine 
whether tenure, promotion, or merit 
pay should be awarded. For most fac­
ulty members some level of evidence 
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attesting to contributions in the areas 

of teaching, scholarship, and service 
is required for positive evaluations. In 
many department policies governing 
such reviews, these areas are mutu­
ally exclusive. That is, generally an 
item used as evidence in one catego­
ry may not be used in another catego­
ry. In some departments, publication 
of a textbook is counted under "Teach­
ing" rather than under "Scholarship." 

Faculty members quickly recognize 
that counting and valuing of items is 

an element in the process. Students 
produce evaluations of faculty through 
their course questionnaires and the 
accumulation of publications and de­
partment, national, and international 
service are presented and given 
weight. Student course evaluation 
scores and service on committees 
provide clean ratio level data: a 1. 7 in 
one course is equal to a 1. 7 in another 
course; serving on 5 committees is 
roughly equal to serving on 5 commit­
tees. The rub comes in when evaluat­
ing scholarship. 

Generally speaking, review com­
mittees place greater value on articles 
published in top-tier journals in their 
disciplines than on articles in second­
and third-tier journals (Leap, 1995). 
Moreover, committees typically grant 
greater value to scholarly monographs 
published by university presses than 

they do to textbooks. In many top tier 
or Research I universities, there is lit­
tle or no value attached to the writing 
of textbooks at all (North, 2008). Ac­
cording to Edward Corbett ( 1992), at 

such universities, textbooks carry even 
less weight than coauthored books 
and articles, those collaborative efforts 
which are often dismissed as not re­
quiring significant effort by any single 

member of the "team" of authors. 
Kendra Hamilton (2002) puts it this 
way: 

In the hierarchy of publication, 

the single-authored work of orig­

inal research or the scholarly 
article appearing in a reputable 
referred journal is at the top of 
the pyramid -followed by the ed­
ited collection of scholarly es­
says, the edition of a "lost" pri­
mary text and sometimes even 
the anthology. But the textbook 
isn't at the bottom of the pyra­
mid; it's not even on it. 

Corbett (1992) suggests that "be­
cause of the low esteem accorded to 
collaborative work and classroom text­
books, young teachers of writing are 
discovering that the rewards for pub­
lishing this kind of educational materi­
al are minimal." 

James Jackson, founder of the Pro­
gram for Research on Black America 
at the University of Michigan is quoted 
as saying "In my field -in psychology­
it would be the kiss of death for a young 
scholar to author a textbook" ( cited in 
Hamilton, 2002). And Kathy Heilenman 

(1993) suggests that there is an in­
verse relationship between authoring 
textbooks and academic prestige: rec­
ognition of valid academic work is at­
tached to the production of knowledge 
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and not to the transmission of that 
knowledge. Authoring textbooks is not 
only held in low esteem, many re­
search universities appear to present 
disincentives for such endeavors by 
forbidding the use of university time or 
facilities for textbook writing; faculty 
who pursue writing textbooks run the 
risk of becoming "academic maver­
icks" (Heilenman, 1993). 

There are additional disincentives 
for faculty at many universities who 
write a textbook, especially an intro­
ductory-level text. Perhaps the most 
common disincentive is the commit­

ment of time required for writing a text­
book (Arnold, 1993). A comprehensive 
lower-division text typically takes three 
or more years from submission of a 

prospectus to a publisher to the publi­
cation of the book. Assuming similar 
teaching and service expectations, 
faculty who pursue authoring textbooks 
often have little time available to con­
duct research, write referred journal 
articles, and submit research grant 
proposals. Thus, at major universities 
the reward system minimizes the val­
ue of textbooks while maximizing the 
value of articles and research grants. 
To achieve tenure, it would be unwise 
to commit one's time to an activity that 
will likely have little contribution to a 
positive tenure decision (van den 

Berghe, 1970). 

David Arnold (1993) surveyed 84 
tenured faculty and 28 department 
chairs covering seven disciplinary ar­
eas at a research university to assess 
perceptions of the scholarship and 

utility of writing textbooks. Surprising­
ly, only 12 percent of the faculty and 
14 percent of the department heads 
gave blanket negative responses re­
garding writing of textbooks. A larger 
percentage thought textbook author­
ship should not be given much or any 
weight in tenure and promotion deci­
sions with 23 percent of the faculty and 
25 percent of department heads rat­
ing it negatively. Responses varied by 
discipline with respondents from edu­
cation and engineering providing the 
greatest support for authoring text­
books and those from business indi­
cating strongly negative responses 

Authoring Textbooks as Scholar­

ship or Entrepreneurship 

What accounts for the disincen­
tives and disdain at research univer­
sities for faculty authoring textbooks? 
There is no question that single­
authoring a research article in a top­
tier referred journal in one's discipline 
brings positive recognition not only to 
the author but to the author's depart­
ment and university, even if only a few 
people read it. Indeed, the prestige 
ranking of departments, and indirectly 
universities, is frequently calculated 
based on the number of articles pub­
lished or citations in the discipline's top 
journals by department members 
(Roche & Smith, 2007; Steiner & 
Schwartz, 2007; Steiner & Steiner, 
2006). From this perspective, text­
books bring no status or prestige to a 
department or university. 

Not only does authoring a textbook 
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not bring status and prestige, for many 

professors and administrators in re­
search universities, writing a textbook 
is perceived as nothing more than an 

entrepreneurial activity, done only for 

the economic rather than the academ­

ic reward. As Arnold (1993) and 

Corbett ( 1992) suggest, it is not un­

usual to hear opinions reflecting dis­

dain for this questionable pursuit, in­

cluding "textbook writing should not 
count because the authors receive 
royalties" and "textbook writing is a 
mere economic adventure." Writing 

textbooks is tainted somehow by mon­

ey and consequently unworthy of the 

professoriate. 

A third disincentive involves the 

characterization of authoring textbooks 
as not meeting the requirements of 

being "original" or "creative" endeav­

ors found in "real" scholarship. 

Authoring textbooks is seen as 

"drudge work" and simply putting in 

many hours of work is not the same 
thing as original thinking or creativity 

(Arnold, 1993). The lack of "original" 

intellectual effort leaves some, such 

as a department chair of business at 

a research university, suggesting that 

"anyone can write a textbook and get 

it published within the discipline" (cit­

ed inArnold, 1993). 

In response to such dismissal, de­
fenders of authoring textbooks note 

that the endeavor is "tremendously 
creative," typically requires a compre­
hensive "thinking through of the disci­
pline, and represents a greater dedi­
cation to long-term learning experienc-

es" (cited in Arnold, 1993). Textbooks 

also are inherently integrated into the 

pedagogy of the professorate. Text­

books communicate the accumulated 

knowledge of a discipline to students; 

they take what is often obtuse and 

complex findings from cutting-edge 
research published in journals and 

research monographs and translates 

it into meaningful information to be di­

gested by students and other profes­
sors. According to the Carnegie Foun­

dation for the Advancement of Teach­

ing (Boyer, 1990:35), "While articles 
in refereed journals and scholarly 
books are of great value, writing a text­
book also can be a significant intel­
lectual endeavor." 

"Such writing, if done well, 
can reveal a professor's knowl­
edge of the field, illuminate es­
sential integrative themes, and 
powerfully contribute to excel­
lence in teaching, too." 

With this emphasis on article pub­

lication and disincentives for writing 

textbooks, it seems reasonable to ask 
whether publications in referred jour­

nals only bring status to a department 

or do they also make a significant con­

tribution to the discipline? To meet the 

need for faculty to publish research 

findings in referred journals and thus 

increase not only the status of a de­

partment or university but also the like­

lihood of promotion and tenure, there 
has been a significant proliferation of 

journals in nearly every academic field 

(Goel & Faria, 2007). However, Corbett 
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(1992) points out that "not every pub­
lished article or book makes a signifi­

cant contribution to the scholarly en­

terprise." Indeed, Corbett notes that 80 
percent of articles in academic jour­
nals are never cited by anyone, while 
Sharon Begley (1991) reports that of 
a total of 4,500 articles published in 
top science journals, fully 45 percent 
did not get a single citation within the 
first five years after their publication. 
To the extent that significant citation 
of scholarship is evidence of signifi­
cant scholarship, then it might be con­
cluded that a great number of journal 
articles are merely "journal filler" (Leap, 
1995). 

With such disincentives to author 
textbooks, which professors at re­
search universities are willing to risk 
academic marginalization and the dis­
dain of their colleagues? Certainly, 
many textbooks are authored by re­
search leaders in their disciplines, pro­
fessors who have already spent a 
large part of their careers doing re­
search and publishing journal articles 
(Platt, 2008). Indeed, the authors of 
introductory textbooks written in many 
disciplines in the early 20 1h century 
were "mentioned almost with rever­

ence for having done so" (Graham, 
1988:356). Often, these authors were 
the "giants" of their disciplines. 
Through the mid-20'h century it was 
generally believed that authoring text­
books was not "appropriate for any­
one but senior scholars, because of 
their considerable experience and 
knowledge of the discipline''(Graham, 

1988:357). Today, it appears that many 
of the textbooks in circulation are 
authored by already tenured faculty 
who do not fear or face the disincen­
tives of untenured faculty in research 
universities. For example, Mary 
Lamanna (1988:417) suggests that 
textbook authorship is unevenly distrib­
uted around the nation's institutions of 
higher education. She notes that the 
most likely candidates for textbook 
authorship are professors so senior 
that their status and professional rep­
utation are entirely secure, professors 
at non-elite institutions where faculty 
books are scarce and a textbook is 
appreciated, or faculty members at 
smaller colleges where teaching is 
highly valued. 

However, even for tenured profes­
sors at non-elite institutions, authoring 
a textbook is likely to be done while 
teaching a regular load of classes, 
without assigned time, and often with­
out graduate or undergraduate stu­
dents to assist in the accumulation and 
sorting of a vast array of research find­
ings (Silverman, 1999). It is likely that, 
as Sheryl Fullerton (1988:354) sug­
gests, these authors have a serious 
commitment to developing textbooks 
that will help students: 

Not only with knowledge but also 
with the cognitive chores that 
seem so difficult for them. such 
as learning critical reasoning 
and analytic skills, understand­
ing the relationship between ab­
stract concepts and concrete 
experiences, achieving an ex-
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panded view of the world, and 
becoming active and curious 
learners. 

Textbooks, Articles, and 

Affiliation 

There are disincentives for faculty 
to write textbooks at both Research I 
institutions (lack of recognition and 
reward) and non-elite institutions 
(heavy teaching loads), and incentives 
for faculty at both types of institutions 
to publish in top-ranked journals (sta­
tus and reward). A quick perusal of 
author affiliation suggests that institu­
tional affiliation is significantly associ­
ated with type of writing. 

The current study examined insti­
tutional affiliation of authors of current 
editions of introductory criminal justice, 
criminology, introductory sociology, 
and social problems textbooks pub-
1 is h ed by McGraw-Hill ,  Pearson 
(Prentice Hall, Allyn & Bacon) and 
Cengage (Brooks-Cole, Wadsworth). 
Readers and peripheral books were 
not included. In addition, the institution­
al affiliation of authors of articles pub­
lished in 2007 in Crime & Delinquen­
cy, Journal of Research in Crime and 
Delinquency, Justice Quarterly, Crim­
inology, American Sociological Re­
view, American Journal of Sociology, 
and Social Forces was examined. 
Authors affiliated with universities in 
other countries, graduate students, 
and authors not affiliated with academ­
ic departments (i.e., state department 
of corrections, research organiza­
tions, and NGOs) were excluded. 

While only 33 percent of the authors 
of the textbooks were affiliated with 
Carnegie Research I institutions, fully 
80 percent of the authors of articles 
published in top-ranked journals were 
located at them. Interestingly, only 16 
percent of authors of introductory 
criminal justice and criminology text­
books taught in departments that 
were ranked among the top 24 pro­
grams offering doctorates and identi­
fied as the "most productive institu­
tions" according to Steiner and 

Schwartz, (2006; 2007). 
The findings from this brief survey 

of author affiliation seems to also sup­
port the claim that sociology textbooks 
attract few "luminaries" in the field 
(Wright, 1995) and that "few prominent 
contemporary criminologists/criminal 

justicians write introductory textbooks' 

(Wright & Cohn, 1996:462). For exam­
ple, in their analysis of 16 criminal jus­
tice textbooks published between 
1989 and 1993, Wright and Cohn 
(1996:462) found that "none of the 

twenty-four authors ranked among the 

twenty-two most-cited scholars in the 

books." 

Conclusions 

In all human groupings from dyads 
to nation-states there is at work a so­
cial organization that consists of 
norms, roles, status hierarchies, and 
mechanisms of social control. Aca­
deme is no exception. While the na­
ture of the social organization is trans­
formed over time and is variable 
among types of colleges and univer-



FREE INQUIRY IN CREATIVE SOCIOLOGY Volume 37, Number 1 & 2 ,Spring and Winter 2009 81 

Table 1 Textbook Author Affiliation* 

,,. 

1-

1 

1 

9 

9 

9 

Intro to 

Criminal Intro to Social 
Justice Criminology Sociology Problems Total 

Number of 29 16 44 27 116 

Authors 

Percent at 24% 3 1% 43% 26% 33% 

Carnegie 

Research 1 

Universities 

··comprehensive textbooks currently published by McGraw-Hill, Pearson, and Cengage.

Table 2. Journal Article Author Affiliation (2007)* 

Criminal Justice Sociology Total 

Number of 188 223 411 

Authors 

Percent at 72.3% 86% 80% 

Carnegie 

Research 1 
Universities 

*Criminal Justice journals included Crime & Delinquency, Journal of Research in Crime and

Delinquency, Justice Quarterly, and Criminology. Sociology journals included American

Sociological Review, American Journal of Sociology, and Social Forces
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sities, ranging from Carnegie Re­
search I universities to community 
colleges, the social organization itself 
is fluid, which is why "rules of the 
game" within and between institutions 
are amended. Often at the top of mod­
ern academic departments are facul­
ty members who secure outside fund­
ing for their research and publish their 
findings in the discipline's most pres­
tiglous journals, whether their work is 
eventually read by hundreds or thou­
sands of journal subscribers or by only 
a small handful of other specialists. 
Sitting at the bottom of the hierarchy 
are faculty often derided as "dead 
wood," those who have been assigned 
"extra" service and teaching assign­
ments presumably to "carry their 
weight," but have no real expectation 
of receiving much (if any) salary in­
crease or promotion. Only one notch 
above "dead wood" faculty are those 
who have turned to writing textbooks. 

Because the decision makers in 
academic departments in Research 1 
universities are often the folks who 
bring in money, they typically set the 
rules for what will be rewarded, and 
more often than not, textbook writing 
is not rewarded. The irony of course 
is that textbook writers influence the 
thinking and thought processes of 
many more students and instructors 
than do authors of research articles. 
In its lifetime, a successful textbook 
may literally transmit to hundreds of 
thousands of students and professors 
a body of knowledge, thus far exceed­
ing the impact of only all but a very few 

academic articles and monographs. 
For example, Paul Samuelson's Eco­

nomics textbook sold more than 
121,000 copies in its first edition pub­
lished in 1948. Between 1948 and 
1980, eleven editions of the text 
reached the market with more than 
three million books sold; over 440,000 
copies being sold in its sixth edition 
alone. By the time the 181h edition was 
published, more than four million new

copies of Economics had been pur­
chased by students (Skousen, 1997). 

Although a few textbook authors, 
such as Samuelson, are able to 
amass a fortune through their writing, 
authoring a textbook does not guaran­
tee any greater income than salary 
increases based on teaching reviews, 
publication in journals, and generation 
of grants. At universities that reward 
publishing scholarly monographs, a 
first book with a university press is of­
ten worth at least several thousand 
dollars in salary increment until retire­
ment age, whiie royalties on textbooks 
outside the introductory level market 
seldom bring in more than a few thou­
sand dollars, and that for only a few 
years (van den Berghe, 1970). In each 
discipline there are but a handful of 
textbooks that withstand the test of 
time and continue into ten or more 
editions, while relatively few textbooks 
go beyond a first or second edition. 

All that said, while writing a suc­
cessful textbook in academe adds lit­
tle value to a professor's scholarly sta­
tus it seldom damages his or her rep­
utation, especially for full Professors 
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or faculty at non-elite colleges and 

universities. And for some academics, 

textbook authoring will garner some re­

spect if only because the writing pro­

cess is so tedious and requires 

lengthy dedicated effort. However, for 

those professors in academic depart­

ments at Research 1 institutions who 

are "high brow." the "movers and the 

shakers of the discipline," textbooks 
always will be regarded as dull and 

pedantic and the protests of textbook 
authors looking for respect will fall on 

deaf ears (van den Berghe, 1970). 

References 

Arnold, D. (1993). Faculty perceptions of 
the scholarship and utility of writing 
college-leveltextbooks. Publishing Re­
search Quarterly 9:42-48. 

Begley, S. (1991). Gridlock in the labs: 
Does the country really need all those 
scientists? Newsweek January 14:44. 

Boyer, E. ( 1990). Scholarship reconsid­
ered: Priorities of the professorate. 
Princeton, NJ:Carnegie Foundation for 
the Advancement of Teaching. 

Corbett, E. ( 199 2). The shame of the cur­
rent standards for promotion and ten­
ure. JA C Rhetoric, Writing, Culture, 
Po/mes, available at:http:/lwww.jacweb.org/ 
Archived volumes/Text articles/ 
V1211Corbetthtm, accessed March 2, 
2009. 

Fullerton, S. ( 1988). Textbook publishers 
and academics: Renewing the relation­
ship. Teaching Sociology 16:353-355. 

Goel, R. & Faria, J. (2007). Proliferation of 
academic journals: Effects on research 
quantity andquality Metroeconomica 
58:536-549 

Graham, F (1988). Some observations on 
sociology textbooks: An editorial per­
spective. Teaching Sociology 16:356-365. 

Hamilton, K. & Roach, R. (2002). The anat­
omy of textbook publishing: Complex 
publication process, lack of respect 
steer many scholars away from writing 
textbooks. Black Issues inHigher Ed­
ucation June 20, available at .blliLLL 
w w w . high b e a m .co m / d o c /
1G189077198.html, accessed March 2, 
2009. 

Heilenman, K. (1993). Of cultures and com­
promises: Publishers, textbooks, and 
the academy.Publishing Research 
Quarterfy9:55-68. 

Houck, D. (1994). Why can't Professor 
Jackson Spielvogel get a promotion? 
T he DailyCol/egian, November 2 2, 
availableat http://collegian.psu.edu/ 
archive/1994/11-1194tdc/11-22-94dops­
column.asp, accessed March 2, 2009. 

Lamanna, M. (1988). The author and her 
friends:The small world of textbook pub­
lishing. Teaching Sociology 16:416-419. 

Leap, T. (ed). (1995). Tenure, discrimina­
tion, and the courts, 2nd ed. (Ithaca, NY: 
CornellUniversity Press). 

North, G. (2008). "How academic guilds 
police higher education,"available at 
http://www. lewrockwell. com/north/ 
north632.html, accessed March 2, 2009. 

Platt, S (2008). Introduction. Current So­
ciology 56: 147-164. 

Roche, T. & Smith, D., (2007). Frequency 
of citations as criterion for the ranking 
ofdepartments, journals, and individu­
als. Sociological lnquiry48:49-57. 

Roediger, R. (2004). Writing textbooks: 
Why doesn't it count? Association for 
PsychologicalScience Observer avaiable 
at http:llwww.psychologicalscence.org/ 
observer/getArticle.cfm?id=157 4, ac­
cessed March 2, 2009. 



84 FREE INQUIRY IN CREATIVE SOCIOLOGY Volume 37, Number 1 & 2 ,Spring and Winter 2009 

Silverman, F. (1999). Publishing for tenure 

and beyond (Westport, CT: Greenwood 
Press). 

Skousen, M. (1997). Mark Skousen,"The 

Perseverance of Paul Samuelson's 

Economics" Journalof Economic 

Perspectives.available at � 

www.mskousen.com/Books/ A.rticles/ 
perserverance.html, accessed April 20, 
2009.Steiner, B. & Schwartz, J. (2007). 

Assessing the quality of doctoral pro­

grams in criminology inthe United 
States. Journal of Criminal Justice Ed­

ucation 18:53-86. 
Steiner, B. & Schwartz, J (2006). The schol­

arly productivity of institutions and their 

faculty in leading criminology and crim­

inal justice journals. Journal of Crimi-

nal Justice 34:393400. 

Sutherland, E. (194 7). Principles of Crimi­
nology, 4 th edition (Philadelphia: 
Lippincott). 

Van den Berg he, P. ( 1970). Academic 
Gamesmanship (New York: Abelard­

Schuman). 
Wright, R. (1995). Was there a "Golden 

Past" for the introductory sociology text­
book? A citation analysis of leading jour­

nals. The American Sociologist Win­
ter:41-48. 

Wright, R. & Cohn, E. (1996). The most­

cited scholars in criminal justice text­

books, 1989-1993.Jouma/ of Criminal 
Justice 24:459-467. 

ABOUT THE FICS S0C10LOG1CAL PRAC'I'ICE 

ke the FICS Teaching Sociology, the FICS Sociological Practice is another 
·nternational journal published electronically in English, with an emphasis
n sociological practice. Sociological practice refers to the wide range of
oles, practices, functions, and activities in which sociologists are current­
y engaged. Therefore, the geneml editor is interested in manuscripts dis­
ussing sociologists' experiences at work and their applications of socio­

ogical knowledge and understandings. This electronic section will pro-
ide a forum in which to present and discuss sociological and interdiscipli­
anJ applications of social theories and

practices. Contributors should use their full names and institutional affilia­
·ons when submitting manuscripts. The editors prefer texts of 10-15 dou­
le-spaced pages. Accepted manuscripts will be indexed and abstracted in
he usual print journals and bibliographical searching tools, as well as in
hose specific to electronic media.




